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Overall effectiveness

Summary of key findings for parents and pupils
This is a school that requires improvement. It is not good because
 In 2014, the proportion of students who attained
five good GCSEs, including in English and
Mathematics, was below average.
 Students do not make rapid enough progress in
most subjects, especially in mathematics, to reach
their full potential. The most able students are not
sufficiently challenged to enable them to reach the
highest levels of attainment.
 Gaps between the attainment of disadvantaged
students and others were wide in 2014.
 Teaching is not yet good. Teachers do not have
high enough expectations of what students can
achieve, and do not always set work which meets
the needs of the full range of abilities.
 Feedback to students about how well they are
learning is not yet consistently precise enough to
help them to understand what they need to do to
improve their work.
 Students do not always have the skills to manage
their own behaviour outside lessons. Sometimes
they lack consideration for others.









Students do not always have positive
attitudes to learning. When teaching is not
good, they get bored and lose focus.
Although the number of exclusions has
reduced since the previous inspection, the
proportion of students who are excluded is
still above average.
Despite improvements since the previous
inspection, attendance remains below
average. Too many students, particularly
those who are disadvantaged, are
persistently absent. As a result, the school’s
work to keep students safe and secure
requires improvement.
Since the previous inspection, leaders and
governors have not brought about rapid
enough improvement across the school.
The pace of improvement is steady but not
good enough.

The school has the following strengths
 Newly appointed leaders in English, mathematics  The governing body, under the guidance of the new
and science have a good understanding of how
Chair, now has a good understanding of how well
well their subjects are performing and what they
the school is performing.
need to do to bring about improvements.
 Students achieve well from their starting points in
English. They have plenty of opportunities to read
and to learn to express their ideas clearly.
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Information about this inspection
 Inspectors observed teaching and learning in parts of 39 lessons taught by 39 different teachers. Six of
these lessons were observed jointly with a member of the senior leadership team.
 Inspectors observed students’ behaviour around the school as well as in lessons. They talked with
students informally about their learning, as well as holding more formal meetings with groups of students
of all abilities and from both key stages.
 Meetings were held with senior and middle leaders, members of the teaching staff and with the governing
body. In addition, inspectors held a meeting with a representative from the local authority.
 The views of the 73 parents who responded to the online parental questionnaire (Parent View) were taken
into account, as well as information collected by the school about the views of parents. In addition,
inspectors scrutinised the 66 responses to the staff questionnaire.
 The inspection team examined a range of documentation, including data about students’ achievement
from internal tracking systems and analysis provided by school leaders. Inspectors also scrutinised leaders’
monitoring records, including minutes of governing body meetings and information provided relating to
attendance, safeguarding and behaviour. In addition, they took into account monitoring reports from the
local authority.

Inspection team
Christine Birchall, Lead inspector

Additional Inspector

Gerard Fitzpatrick

Additional Inspector

Sally Lane

Additional Inspector

Anne McAvan

Additional Inspector

Robert Jones

Additional Inspector
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Full report
Information about this school
 Birley Community College is a larger than average-sized secondary school. The vast majority of students
are from White British backgrounds.
 The proportion of disadvantaged students supported by pupil premium funding is slightly below average.
The pupil premium is additional funding provided for students who are known to be eligible for free school
meals and those who are looked after by the local authority.
 The proportion of students who are disabled or who have special educational needs is above average. The
school has specialist resourced provision for students with autism. Twenty-four students are on roll with
bespoke support which enables them to access approximately 80% of their timetable in mainstream
lessons.
 A very small number of students make use of alternative provision. The main providers include Education
in Angling, Recycle, Heeley City Farm and Whirlow farm.
 Birley Community College is part of a federation with Birley Community Primary School. The two schools
share the same leadership, governance and campus.
 The school does not enter students early for GCSE examinations
 The school meets the government’s current floor standards, which are the minimum expectations for
students’ attainment and progress in English and mathematics by the end of Year 11.

What does the school need to do to improve further?
 Improve the quality of teaching and so accelerate achievement for all groups of students, particularly in
mathematics, by ensuring that:

- teachers always have high expectations of what students can achieve, particularly the most able
- marking and feedback always provide students with precise next steps about what they need to do to
improve their work

- students have more opportunities to develop their mathematical reasoning skills by applying their
knowledge to solving real-life problems

- all teachers promote accurate spelling
- the best practice in teaching is shared across the school.
 Improve students’ behaviour and attendance so that they are able to make better progress by:

- taking steps to ensure that students have the skills to manage their own behaviour so that they are
considerate and supportive of each other outside lessons

- ensuring that teachers consistently apply behaviour management strategies so that students have a
clear understanding of what is expected of them in lessons

- improving attendance by more rigorous analysis of the attendance of different groups of students.
 Improve the effectiveness of leadership and so accelerate the pace of change, by:

- regularly checking the implementation of new strategies to ensure that they are having the required
impact and are consistently applied

- ensuring that behaviour leaders have the skills and knowledge to drive improvements in behaviour
across the school

- closely monitoring the impact of catch-up funding to ensure that all students make good progress.
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Inspection judgements
The leadership and management

require improvement

 Senior leaders have a realistic understanding of how well the school is performing and what needs to be
done to bring about improvements. However, until recently the pace of change has been slow and, as a
result, students’ achievement, especially in mathematics, has only just begun to accelerate. Leaders are
yet to ensure that the quality of teaching is consistently good and that students have good attitudes to
learning and behave well.
 Over the last year, systems for checking how well students are learning have become increasingly robust
and, as a result, school data shows that more students are making the progress they should. Leaders are
now using data more effectively to hold teachers to account for the progress of students in their classes.
 Leaders have set teachers more rigorous targets this year to challenge them to improve aspects of their
performance. They use these to ensure that teachers all have access to a varied range of training
opportunities. Staff value these and say that they are making a difference to their skills and confidence. As
a result, the proportion of teaching which is good or better has increased over the course of the year.
However, opportunities to share the best teaching practices widely among staff are still sometimes
overlooked.
 Newly appointed leaders for English, mathematics and science have an accurate understanding of the
strengths and areas for development in their subjects. They are using this information to make
adjustments to the curriculum and to teaching to ensure that achievement in their areas improves. They
have ensured increasing levels of consistency in the way teachers teach and so marking and feedback to
students, for example, have improved over the course of the year. However, leaders are yet to ensure
that the quality of marking is consistently good so that all students are clear about what they need to do
to improve their work.
 Senior leaders have developed the curriculum to ensure that it is broad and provides an appropriate
balance between academic and vocational opportunities. The personal, social and health education
curriculum in particular is well developed. It ensures that students are given a range of opportunities to
develop their social, moral, spiritual and cultural understanding and to promote their awareness of British
values including of living in a democratic and multi-cultural society and the importance of tolerance and
respect.
 The curriculum, along with effective careers guidance, ensures that when students leave school at the end
of Year 11 there are very few who are not in employment, education or training. The curriculum is
enhanced by a range of extra-curricular activities, for example in sports.
 The school’s work to promote equality of opportunity and to tackle discrimination requires improvement
because, although gaps are closing, there is still inconsistency in the achievement of different groups of
students. Although attendance has improved and exclusions have reduced overall, too many
disadvantaged students are excluded or frequently absent, and this slows their progress.
 Strategies to develop students’ literacy skills are well developed across the school. Students are provided
with ample opportunities to read and are supported to develop their writing skills across the curriculum
through, for example, a focus on key words. However, some teachers do not place strong enough
emphasis on the importance of accurate spelling. Opportunities for students to develop their numeracy
skills across the curriculum are not yet as well developed as literacy.
 Leaders have undertaken a review of the effectiveness of their spending of pupil premium funding. There
has been a sharper focus on monitoring the impact of spending which has enabled individual students to
be better targeted. The school’s current tracking data indicates that gaps between the attainment of
disadvantaged students and others are starting to close. However, leaders are yet to ensure that the
impact of the Year 7 catch-up funding (additional funding to support students whose attainment on entry
to school in Year 7 in English and mathematics is below average) is closely monitored to check that it is
effective in improving students’ achievement. Although students are catching up in English, in
mathematics, students struggle to improve.
 The local authority has a very accurate view of how well the school is performing and has provided regular
challenge to senior leaders to hold them to account for improvements. They have brokered a range of
partnerships with other schools to promote developments in teaching, leadership and assessment. As a
result, the school’s performance is improving. However, this support has not yet resulted in students’ good
achievement over time.
 The school’s arrangements for safeguarding students meet statutory requirements and are effective in
doing so. Nevertheless, not all students manage their own behaviour well. Some smoke on the school
premises.
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 The governance of the school:

- Over time, governors have not held the school effectively to account for making sure that the quality of
teaching is good and that students achieve well, behave well and show good attitudes to learning.

- Governors have undertaken a review to check the effectiveness of their work and identify how it can be
improved. They have received additional training and now have an accurate understanding of the
school’s strengths and areas for development. The new Chair of the Governing body leads the
governing body strongly.

- Governors are taking effective steps to find out first-hand how well the school is doing, for example by
having link governors for particular aspects of the school’s work. They now have a more accurate
understanding of how effectively teachers are performing. They now ensure that there are clear links
between teachers’ performance and pay progression and that any weak teaching is tackled. However,
they are yet to hold leaders fully to account for making sure that teaching is consistently good.

- Governors expect regular reports on the school’s progress from middle and senior leaders as well as

getting external perspectives from a school improvement consultant. This is giving them a better
understanding of data that shows how well the school is performing in comparison to others. They are
using all this information increasingly well to ask senior leaders challenging questions.

- Governors know how pupil premium funding is spent and monitor the impact by requesting regular
updates about how well disadvantaged students are achieving.

The behaviour and safety of pupils

require improvement

Behaviour
 The behaviour of students requires improvement.
 Students’ attitudes to their work and learning are not consistently good. In lessons, the majority of
students are keen to do well and settle to their work quickly. However, when teaching lacks challenge, or
when teachers do not follow the school’s behaviour management systems effectively, there is some lowlevel disruption. Some students get bored and lose concentration. For example, talking quietly instead of
listening to the teacher or sending texts on their mobile phones.
 Outside lessons, a minority of students lack consideration for others and will, for example, when corridors
are narrow and spaces get crowded, push other students. Some students run along the corridors and are
unnecessarily noisy at breaks and lunchtimes. Behaviour on the sports field is sometimes boisterous and
older students sometimes lack consideration for the needs of the younger ones.
 Most students are happy, confident and say that they enjoy school. They are courteous and respectful to
adults.
 Students generally take pride in their work and their school. Most are dressed smartly and arrive to
lessons with the necessary equipment to allow learning to proceed smoothly. They care for the school
environment and usually clear up after themselves at breaks and lunchtimes.
Safety
 The school’s work to keep students safe and secure requires improvement.
 Sometimes at break and lunchtime when there is less adult supervision, some students struggle to
manage their own behaviour and are boisterous. There are a number of students who persist in smoking
on the school premises.
 Leaders ensure that all appropriate safeguarding systems are in place. For example, all staff have up-todate training and a good understanding of child protection requirements. Processes for recruiting new
teachers and checking entry to the school site are robust.
 Students say that they feel safe around school, that there is very little bullying, and that any bullying
which occurs is dealt with effectively. They have a good understanding of how to keep themselves safe
and are aware for example of the risks of cyber-bullying. The school’s records indicate that behaviour
issues are reducing.
 Although attendance has improved, it remains stubbornly below average. The proportion of disadvantaged
students who are frequently absent is high. The number of fixed-term exclusions has also reduced but the
is still above average, particularly for disadvantaged students
 Leaders take effective steps to ensure that the few students who attend off-site alternative provision are
safe, that they attend regularly and behave well.
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requires improvement

 Although leaders’ records and inspection evidence shows that the quality of teaching is improving, The
impact of teaching is still not consistently good enough to accelerate achievement across most subjects
and year groups.
 Teachers do not have consistently high expectations of what students can achieve, particularly the most
able. Most teachers still set the same work for all students in the class regardless of ability or starting
point. This means that some students are not sufficiently challenged.
 The quality of feedback and marking is improving as a result of more recent training and an emphasis on
ensuring that students have a clear understanding of what they need to do to improve their work. At its
best, there is clear evidence that students are making faster progress as a result of the good guidance
they receive. However, there is still some inconsistency. Not all marking is focused enough to provide all
students with precise next steps about what they need to do to improve their work.
 There is some good use of assessment in lessons where both teacher and students are able to easily
check how well students are doing. Teachers are then able to respond to this to provide additional support
for those who need it. However, not all teachers use assessment well or accurately enough to set students
precise targets for improvement.
 Relationships between teachers and students are generally good which creates a good working
atmosphere and means that most students want to do well. Most teachers plan interesting activities and
use engaging resources which encourage students to want to learn. However, some teachers struggle to
get students’ attention, and do not use the behaviour management systems well enough to refocus
students on their work.
 Teachers’ questions are often very effective in developing and deepening students’ understanding, and
encouraging them to give detailed responses. On occasion however, questioning is not targeted well
enough and this means that some students are not challenged to participate in the lesson.
 Teaching assistants and other additional adults are well used in lessons, show initiative, and make an
effective contribution to the learning of the students they support, particularly for those students with
autism.
 The teaching of reading and writing is generally good. Students are given plenty of opportunities to read
and write and to learn to express their ideas clearly. As a result, over time, students achieve well in
English. However, students achievement in mathematics requires improvement because opportunities to
develop students’ mathematical reasoning skills by applying their knowledge to solving real-life problems
are missed.

The achievement of pupils

requires improvement

 Typically, students start school in Year 7 with levels of attainment which are broadly average. In 2014, by
the end of Year 11, although students made expected progress from their starting points, too few made
good progress across the school. The proportion that attained five good GCSEs, including in English and
mathematics, was below average. Most students achieved well in English but progress in mathematics was
too slow. Too few students reached the higher levels of attainment.
 This year, leaders have increased the rigour of systems for checking how well students are learning. As a
result, teachers have been able to target their support more effectively as soon as individual students
begin to show any signs of falling behind. The school’s data indicates that the progress of current Year 11
students has accelerated and their standards of attainment are higher than in 2014. Inspection evidence
from reviewing work in students’ books and observing students’ achievement in lessons also confirms this.
However, the progress of students in other year groups is still variable and requires improvement.
 The achievement of disadvantaged students, although improving, is not yet consistently good In Year 11
in 2014 in mathematics, disadvantaged students attained over a grade lower than other students in school
and almost two grades lower than other students nationally. In English, disadvantaged students attained
two-thirds of a grade lower than other students both in school and nationally. The school’s data for
current Year 11 indicates that gaps between the attainment of disadvantaged students and others are
closing, with disadvantaged students expected to attain approximately half a grade lower than others
students in the school and nationally in English and in mathematics. Progress is now accelerating for
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disadvantaged students, with more in Year 11 on track to make good progress. However, there is still
some variation in the achievement of disadvantaged students in other year groups.
Progress in English is good because students are given opportunities to write for a range of purposes, to
read and to reflect. They sometimes struggle to explain their view clearly, but teachers have developed a
number of strategies to support them with this. Progress in mathematics however is slower. Opportunities
for students to develop their mathematical reasoning skills by applying their knowledge to solve real-life
problems are beginning to become more frequent. This is placing less emphasis on repetitive exercises
which do not deepen student’s understanding.
The achievement of the most able students requires improvement. Teachers do not routinely provide them
with sufficient challenge to enable them to reach the highest levels of attainment.
The progress of disabled students and those who have special educational needs, including those in the
specialist resourced provision, requires improvement. Although students do well in English, progress
remains slower in mathematics. Teachers are less skilled in providing resources which meet the needs of
students, particularly those with autism.
The few students who attend alternative provision achieve well because the curriculum and teaching are
closely targeted to their needs.
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What inspection judgements mean
School
Grade

Judgement

Description

Grade 1

Outstanding

An outstanding school is highly effective in delivering outcomes that
provide exceptionally well for all its pupils’ needs. This ensures that pupils
are very well equipped for the next stage of their education, training or
employment.

Grade 2

Good

A good school is effective in delivering outcomes that provide well for all
its pupils’ needs. Pupils are well prepared for the next stage of their
education, training or employment.

Grade 3

Requires
improvement

A school that requires improvement is not yet a good school, but it is not
inadequate. This school will receive a full inspection within 24 months
from the date of this inspection.

Grade 4

Inadequate

A school that has serious weaknesses is inadequate overall and requires
significant improvement but leadership and management are judged to
be Grade 3 or better. This school will receive regular monitoring by
Ofsted inspectors.
A school that requires special measures is one where the school is failing
to give its pupils an acceptable standard of education and the school’s
leaders, managers or governors have not demonstrated that they have
the capacity to secure the necessary improvement in the school. This
school will receive regular monitoring by Ofsted inspectors.
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Any complaints about the inspection or the report should be made following the procedures set out in the
guidance ‘raising concerns and making complaints about Ofsted', which is available from Ofsted’s website:
www.ofsted.gov.uk. If you would like Ofsted to send you a copy of the guidance, please telephone 0300
123 4234, or email enquiries@ofsted.gov.uk.
You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted
will use the information parents and carers provide when deciding which schools to
inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about
schools in England. You can visit www.parentview.ofsted.gov.uk, or look for the link
on the main Ofsted website: www.ofsted.gov.uk

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners
of all ages. It regulates and inspects childcare and children's social care, and inspects the Children
and Family Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training,
work-based learning and skills training, adult and community learning, and education and training in
prisons and other secure establishments. It assesses council children’s services, and inspects services
for looked after children, safeguarding and child protection.
Further copies of this report are obtainable from the school. Under the Education Act 2005, the school
must provide a copy of this report free of charge to certain categories of people. A charge not
exceeding the full cost of reproduction may be made for any other copies supplied.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.
You may copy all or parts of this document for non-commercial educational purposes, as long as you
give details of the source and date of publication and do not alter the information in any way.
To receive regular email alerts about new publications, including survey reports and school inspection
reports, please visit our website and go to ‘Subscribe’.
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M1 2WD
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